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Abstract

In the paper, the author shares her experiences of being a student enrolled in an institution of higher
education and explores the impact of shift to remote learning as a result of COVID-19 outbreak on
classroom processes such as engagement, assessment and physical environment of classroom. Since
literature suggests that these processes have implications for learning outcomes of students, it is hoped
that through such an inquiry, interventions for addressing the same can be identified.
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Introduction al., 2020; Basilaia & Kvavadze, 2020). However,
studies conducted in South Asian countries point
towards increasing disparities in educational
attainment and negative impact has been created
due to lack of face-to-face interaction with the
facilitator, and absence of traditional classroom
socialization (Adnan & Anwar, 2020; Jena,

December 2019 saw the beginnings of the
COVID-19 outbreak. Initially restricted to parts
of China and its neighbouring countries, the
disease spread quickly across the world, with
governments hastily enacting lockdown and
quarantine restrictions (Crawford, et al., 2020).

In India, as of 29 March 2020, only a few cases 2020).

were reported (World Health Organization, Therefore, in this perspective paper, based on my
2020), leaving many concerned that the number experiences of being a student in an institution of
of community-acquired cases were higher than higher education, an attempt has been made to
those reported (Mansoor, 2020). The first phase explore how the classroom processes have been
of lockdown, thus, was announced pre-emptively impacted as a result of remote learning.
to stop the spread on 25 March 2020, which Literature emerging from areas of traditional
continued till 14 April 2020. This was followed classroom settings and distance learning,

by three more phrases of lockdown (Ministry of suggests that engagement (Kearsley &
Home Affairs, 2020). As a result of restrictions Shneiderman, 1998; Carini, Kuh & Klein, 2006;
many educational institutions were forced to Guthrie & Anderson, 1999), assessment (Cilliers,
shift to online teaching and learning mode. et. al., 2012; Scouller, 1998) and evolving
physical environment of classrooms (Hannah,
2013) have implications for students’ learning
outcomes. Thus, the paper critically engages
with these emerging themes.

This had implications for students’ learning
outcomes. While it has shown to have helped in
moving towards blended learning i.e., teaching
methods that combine online educational
materials with traditional place-based classroom Engagement
methods (Jena, 2020). Preliminary data suggest
that the pandemic has introduced new stressors
for students like lack of food and safety, housing
insecurities, etc., (American Psychological
Association, 2020) and worsened learning
outcomes for students at primary and secondary
levels (Kuhfeld, et al., 2020).

Engagement is defined as activities involving
“active cognitive processes such as creating,
problem-solving, reasoning, decision-making,
and evaluation” (Kearsley & Shneiderman,
1998). Most classes across colleges in India have
lecture method as a dominant pedagogical tool,
as it allows substantial amounts of content to be

Researches conducted At higher education level, delivered to a large audience. However, for
researches  have shown that confinement as a transfer of factual information into usable
result of COVID-19 has had positive effects on knowledge there is a need for active engagement
students’ performance by changing students with the concept being delivered (Bransford,
learning strategies to continuous reading, Brown, & Cocking, 2004). For example, a study

thereby, improving their efficiency (Gonzalez, et conducted by Schwartz et al. (1999), showed
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that students who actively compared simplified
data sets from schema experiments on memory
and then heard a lecture around the topic
performed much better on transfer test as
compared to students who read and summarized
a text on the topic of schema theory and then
listened to a lecture or those who didn’t receive a
lecture at all.

In general, beyond the lecture method, students
in traditional classroom setup can be seen
engaging with content through three primary
methods- reading and summarizing text, through
interaction with teachers and peers, and
fieldwork. As a result of the shift to online
modality, while the avenue to read and
summarize text continued to exist, the other
aspects of classroom engagement were severely
impacted.

Interaction with teachers- Since, the online
medium is a synchronous learning platform the
opportunities for interaction with the teachers
continue to exist in classroom settings though
virtually. These interactions might be
compromised at either end due to network
issues. Furthermore, in offline learning modality,
there is space to approach the teacher post
lecture to clarify doubts, and/ or to schedule
appointments. However, due to changed
scenarios teachers’ devoted time which was the
function of separate home and professional space
has been deeply impacted, in lack of one’s own
room (Virginia Woolf) and increased
commitment towards home (e.g., teachers who
are also young parents may have to oversee their
own children’s schooling and fulfill child care
responsibilities), the ability to find a time slot for
engagement with the teacher outside a classroom
has been critically compromised.

Interaction with peers- It has been observed that
many students don’t turn on their video while
attending online classes, often due to bandwidth
1ssues. The non-verbal communication, such as
gestures and expressions, impacts the overall
quality of classroom discussion. Furthermore,
most students tend to log out immediately after
class completion. Thereby losing the time for
reflection on course content through peer
interaction. This reduces spaces for scaffolding
and peer learning. However, in order to
overcome the same, practices like using co-
working spaces in form of permanent google
links wherein students can all collectively log in,
mute themselves and work together, as well as
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study sessions wherein students can discuss
course material can be adopted. However, the
benefit of these practices may be restricted only
to those who have undisrupted Wi-Fi and access
to mobile/ computer for extended durations.

Fieldwork- The fieldwork is often conducted in
the form of practical and internship that allows
students to apply theoretical knowledge to real
life situations. Which has been compromised in
online modality. For example, those studying
clinical psychology, the lack of in-person
supervision for therapeutic interventions may
reduce the attainment of key competencies
required as practitioners (American
Psychological Association, 2020).

Assessment

Assessment refers to “a process of documenting,
in measurable terms, the knowledge, skills,
attitudes, and beliefs of the learner” (Capraro,
Roe, Caskey, Strahan, & Bishop, 2012, p. 1).
Assessment can be broadly classified as
formative (i.e., assessment that occurs
throughout college year) and summative (i.e.,
assessment that tries to capture the culmination
of students’ achievements within a specified time
frame). Most college assessments in India have a
combination of both assessments.

Following the shift to online modality, different
colleges have adopted new models for
assessment. University of Delhi adopted the
Open Book Evaluation (OBE) for its final-year
undergraduate and postgraduate students. Such
assessment shifted the focus from evaluating rote
memorization to testing students on more
application-based questions. This can be seen as
a positive step. However, it is important to note
there should be a synergy between teaching and
learning. While teaching modality with its
increased dependence on lecture method
continues to focus on rote memorization, the
new evaluation criteria might be misaligned.
Furthermore, it is important to ensure principles
of fairness in evaluation. However, such new
modalities raise questions of exclusion as
students belonging SC, ST, OBC and
economically weaker backgrounds may find it
difficult to attend to such evaluations (Baruah,
2020).

Evolving physical environment of classrooms

Classroom setting is assumed to have an impact

on students’ learning outcomes. Due to the shift

to online modality, instead of formal learning
2o

xE
L5 N
| Exprssions India) ™,

Expressions India ©



The National Life Skills, Value Education & School Wellness Program

spaces, students now log into their classroom
through their homes. Increased distractions in
terms of family members walking or talking in
between classes may lead to disruption in ability
to concentrate on the class. This issue may be
further compounded for individuals who don’t
have separate rooms for themselves.
Furthermore, instead of attending lectures in
different locations, students now tend to attend
lectures from a fixed space leading to experience
of increased fatigue.

Concluding remarks
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The shift to online modality has created new
opportunities for innovation in classroom
processes through use of blended learning and
new forms of assessment. However, the new
practices also raise issues of reduced
engagement, lack of symmetry in learning and
evaluation as well as disruptive classroom
environments. Since these have implications for
learning outcomes of students, it is hoped that
the discussion undertaken above would help
educators, administrators and the student body to
come together to develop innovative solutions to
tackle the same.

Adnan, M., & Anwar, K. (2020). Online learning amid the COVID-19 pandemic: Students. Journal of
Pedagogical Sociology and Psychology, 2(1), 45-51.

American Psychological Association. (2020, August 8). Psychology s Understanding of the Challenges
Related to the COVID-19 Global Pandemic in the United States. Retrieved from American
Psychological Association: https://www.apa.org/news/press/releases/2020/08/covid-policy-
statement.pdf

Basilaia, G., & Kvavadze, D. (2020). Transition to Online Education in Schools during a SARS-CoV-2
Coronavirus (COVID-19) Pandemic in Georgia. Pedagogical Research, 5(4), 1-9.

Bransford, J., Brown, A., & Cocking, R. (2004). How People Learn: Brain, Mind, Experience, and
School. Washington, D.C.: National Academy of Sciences.

Capraro, R., Roe, M., Caskey, M., Strahan, D., & Bishop, P. (2012). Research Summary: Assessment.
Association for Middle Level Education, 1-6.

Carini, R. M., Kuh, G. D., & Klein, S. P. (2006). Student engagement and student learning: Testing the
linkages. Research in Higher Education, 47(1), 1-32.

Cilliers, F. J., Schuwirth, L. W., Herman, N., Adendorff, H. J., & van der Vleuten, C. P. (2012). A model
of the pre-assessment learning effects of summative assessment in medical education. Advances
in Health Sciences Education, 17(1), 39-53.

Crawford, J., Butler-Henderson, K., Rudolph, J., Malkawi, B., Glowatz, M., Burton, R., Magni, P., &
Lam, S. (2020). COVID-19: 20 Countries' Higher Education Intra-Period Digital Pedagogy
Responses. Journal of Applied Teaching and Learning, 3(1), 1-20. doi:10.37074/jalt.2020.3.1.7

Gonzalez, T., de la Rubia, M., Hincz, K., Comas-Lopez, M., Subirats, L., Fort, S., & Sacha, G. (2020).
Influence of COVID-19 confinement in students’ performance in higher education. Cornell
University. Retrieved from https://arxiv.org/abs/2004.09545

Guthrie, J. T., & Anderson, E. (1999). Engagement in reading: Processes of motivated, strategic,
knowledgeable, social readers. In J. T. Guthrie & D. E. Alvermann (Eds.), Engaged reading:
Processes, practices, and policy implications (pp. 17-45). New York, NY: Teachers College
Press.

[ivari, N., Sharma, S., & Ventd-Olkkonen, L. (2020). Digital transformation of everyday life-How
COVID-19 pandemic transformed the basic education of the young generation and why

information management research should care? International Journal of Information
Management. doi: https://doi.org/10.1016/j.ijjinfomgt.2020.102183

Jena, P. (2020). Impact of Pandemic COVID-19 on Education In India. International Journal of
Current Research, 12(7), 12582-12586.

k4 ]
‘{O

n

September to December 2020, Vol. 6, No. 3 58 Expressions India 5=y


https://www.apa.org/news/press/releases/2020/08/covid-policy-statement.pdf
https://www.apa.org/news/press/releases/2020/08/covid-policy-statement.pdf
https://arxiv.org/abs/2004.09545
https://doi.org/10.1016/j.ijinfomgt.2020.102183

The National Life Skills, Value Education & School Wellness Program IJSHW ISSN:2349-5464

Kearsley, G., & Shneiderman, B. (1998). Engagement theory: A framework for technology-based
teaching and learning. Educational technology, 38(5), 20-23.

Kuhfeld, M., Soland, J., Tarasawa, B., Johnson, A., Ruzek, E., & Liu, J. (2020). Projecting the potential
impacts of COVID-19 school closures on academic achievement. EdWorkingPaper, 20-226.
doi:https://doi.org/10.26300/cdrv-yw05

Ministry of Home Affairs. (2020, October 3). MHA Press Releases. Retrieved from Ministry of Home
Affairs: https://www.mha.gov.in/media/mha-press-releases

Pintrich, P. R., & Blumenfeld, P. C. (1985). Classroom experience and children's self-perceptions of
ability, effort, and conduct. Journal of Educational Psychology, 77(6), 646.

Schwartz, D. L., Lin, X., Brophy, S., & Bransford, J. D. (1999). Toward the development of flexibly
adaptive instructional designs. Instructional-design theories and models: A new paradigm of
instructional theory, 2, 183-213.

Scouller, K. (1998). The influence of assessment method on students' learning approaches: Multiple
choice question examination versus assignment essay. Higher Education, 35(4), 453-472.

University of Delhi. (2020, March 19). Office order regarding COVID-19. Retrieved October 1, 2020,
from University of Delhi: http://du.ac.in/du/index.php?
mact=News,cntnt01,detail,0&cntnt01articleid=26720&cntnt0 1 returnid=83

World Health Organization. (2020, March 29). Coronavirus disease (COVID-2019) situation reports.
Situation report — 64. Retrieved from https://www.who.int/emergencies/diseases/en/

e
X“'

L o
< |Expressions India >y

September to December 2020, Vol. 6, No. 3 59 Expressions India '


https://doi.org/10.26300/cdrv-yw05
http://du.ac.in/du/index.php?mact=News,cntnt01,detail,0&cntnt01articleid=26720&cntnt01returnid=83
http://du.ac.in/du/index.php?mact=News,cntnt01,detail,0&cntnt01articleid=26720&cntnt01returnid=83
https://www.who.int/emergencies/diseases/en/

